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ABSTRACT 

The discussion in this paper resulted from a 
questionnaire administered to students at a graduate seminar on 
Competency Based Teacher Education held at the University of Houston 
in 1973. The following topics are discussed: (a) the role of CBTE in 
society; (b) the nature of competencies; (c) individualizing and 
personalizing to meet student needs; (d) course objectives; (e) 
establishing performance levels; (f) modularization of instruction; 
(g) progression of students at self-determined rate; (h) utilization 
of varied instructional techniques; and (i) use of competency file. 
(JA) 
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. SOMK ISSUES CONCliUNING COMPh'l'ENCV BASLD liDuCATICiN 

Mary Dniqlo 
Norma Molina 

Educational philosophioh-. h:*ve boon a tempos t 01 debate 
since thb timo of the Greeks. The school inq process repi^osonts 
tho cultural transmitter for society. Whilo fuifiliinq this 
role it has also been called upon to function as society's 
"change agent*'. This dichotomy of purpose has presented a 
basic conflict in educational philosophies. Educational trends 
have been frequent in birth and ii.ibued with an almost religious 
fire. The most recent "cure" for the educational system has 
been the recently formulated Competency Based Teacher Educatioii 
programs. The "bandwagon" for CDTE has been ladened with fol- 
lowers, while other educators question from the sidelines. 
During the summer of 1973, a graduate seminar in Competency 
Based Teacher Education ht^ld at the University of Houston in- 
volved students in discussions concerning CBTE. The class was 
composed of doctoral students and in-service teachers. Their 
experience within tho field of education was diverse. Tlio 
cultural make-up of the group was international in scope. 



The openness and informal rstylo with which the class \;as 
conducted encouraged every niombor of thc^. groui^ to frerly express 
opinions (both pro and con) to the najor i*ssuos involved which 
seem to plague the program.. The fact that our instructor. 
Dr. Robert Houston, is a leader in tho novement :-^eemed to 
provoke thought about these issues, rather than blindly force- 
acceptance of the CBTE philosophy. He encouraged critical 
thinking and was willing to listen to all points of view. The 
relaxed atmosphere and attitude which he created was truly a 
credit to a person in his position. 

Tf any movement is to i^vevjiil it can or.ly dc- yo a^ long as 
its leaders are willing to remain open to challenge and realize 
that there is no one answer. 

The best reformers i.l-o v;orld evt^:- i-ocn 

are those who comment.:o on thumselvt^tw 

-G. ). Shaw 



A questionnaire formed the basis for the following dis- 
cussion. The rhetoric was always lively and diversity of 
thought enabled many students to develop a mere .-..dcquatc cc;. 
ceptualization of Competency ba?u'd Teacher Hduc-ation. 

The Role of. CBTE in Society 



Business has always operated on a profit and loss basis. 
In dealing with products, profit represented success and loss 
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1973 retain their validity io 1978? Many of tho compotGncicn 
lie within tho affective doi.iain, can tho possession of thcso 
competencies be accurately evo.luated? Will an in-service teaciior 
gain additional competencies or stagnate at a previous level? 
With population mobility, will a teacher certified as conipctent 
in a rural setting, also function competently in an urban environ- 
ment? 

Although specified teacher competencies is a much needed 
facet in the teacher training scheme, the majority of partici- 
pants viewed the "how" and "why" of objective formation as 
paramount to any competency design. A structured program ot. 
competencies could be as fatal to education as the traditional 
programs lack of specified competencies. , 

When comDetencios are formulated in relation to specific 
groups, for instance Chicanes and Blacks, arc Black and Chicano 
educators called upon to c>id in the formation of these compe- 
tencies? If competencies in community relations are being sougnt, 
are community people involved in determining the specifications 
for these competencies? Since experience is che best ana raost 
effective teacher, are in--service personnel sought out for v^aai- 
tional input? 

Can competencies effective with one group of i^tudenls be 
adeauate with a different group of students: All students arc 
not 'alike. Should their teachers bo traintjd in only one ot 
competencies? What of the student who relates best to tradi- 
tional instructional styles? 

Individualizing and Personalizing to Meet Student Needs 

One of tho advantages of the Competency Based programs over 
the Traditional program m teacher education ha.-^ been their rlai'-.. 
to irdividualiJie* and persona: iz(i the instrucLiuu for ;i tudcnt;.;. 
Mary of the participants felt that a claim such as tnis was a 
bit overstated in light of the reality with which the program 
was usuallv- implemented. From v/hat could be determmca about 
existing CBTE orograms.. it appeared that the same set oi mstfuc-- 
tional materials was given to each student. The only variables 
evident in such an approach was the time m whica the stuaent 
completed the packet, tho possibility that he/she could pass tho 
•pretest and thus m.ove on to other learning packets, and the 
built-in option for participating in alternative activities or 
self-devised activities within the module approach did not i r. 
effect represent solely tho distribution of "paperback tcxLhooKr," 
in module form. In more highly developed traditional training 
programs, the participants felt that the same options as CBrh 
were also available. Did not traditional programs implemented 
by an interested faculty provide the same advantages as CBT3:.' 
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Was v.he only real d:. t re/c-nce thor. '-hc: i;r.j :\Trror and ti^u ^cr. :: r — 
tunity to worK as ar. individual rather thcin as a member or a 
class? The opposition to increa^fd individual r.on-.: r.to-^*act I'/r 
work was stronq amon-j the participants, T>;::-y i-it that aro'i,- 
interaction wns a vital compprt^rcv tor t.?£?.ch.?rs . Vva;^ th^^ ;; ri?r.c 
towards individualization goin;j to produce "eachf-rF; who lack 
bafei c ski 1 Is in gc^c i a :.tv r i.-r.lcn ? 

In implomenting individualization from a srudent standpoir.L, 
was the faculty becoming more limited m the realm of academic 
freodom? When given a iiiodul'-- for hi n clas;-, was the staff n-.or.bor 
allowed to m.-lude ff-T • : n.^vsof.^"; f'.'lt ■. intw/ r a • ^ - " 

While some faculty personnel opt for forn.irg one-to-one 
relationships with students, others appear mor(? interested in 
development* of materials. Are staff momberr. •- un an option a^^ 
to which facet of the program they prefer to bt- .. >.'^e involved in 
or do the studem:s suffer as a result of being tj^ ght Dy someone 
who sees himself m only one role? 

Objectives 

Most capable i p-utructcrs have tairiy woli denined objec- 
tives for their co'ir^?-s of • -..struct ion. Adm rtvul v , ihc-.^o cl::cc- 
tives are usualiy not: mude avail. ibie to thi.- r-uuat^nLs m advanct.-, 
nor are they stated . .i fior.avir.ra.L r.^?r;r.::. B-.it. low rrod i.ble ..rv 
the objectives formal a-ried J n CHTK'^ Who d^'tt.rrai ni- r. tl.t^ni? If 
they are formulatf^d :o • t the i\noC\B ci the. is-d i du \i sLuc\'iv., 
how can thf^y b- mav. !/.. d ^'.it .u: ...:-.Mac.^ <: '-" p-r.^iit r.r r./ ;r.r.o : •• .'.,7 
class: Do obj-ctiv'^- tr--d to ^ocV ir b^-.tb siudc t. • ^r.a s-.:att 
rather than expaiidxng tiie parametcr.-i in wluch tbcy opo-rate? 
Instead of the sa'-rod --.xr '^h.i.-h x.ow :7ur rounri.-. :.■ .■ ctivo:-, r>rrhr,r'-- 
they should be looked on as guidelinet^ to govern r.art of the 
course structur.^. t; tu.- - nt/ cr.d i nc.truc-:c.-.- ^hr-.^rvr- t^p 

freedom to device- v-. ■ : ch woa.:.; .-rjrr-.t .■ly itf^^.t 

their needs . 

Cognitivf? ob !r>r-+-.iv.->s t:a>.'.' precpden*- ov^r ro r r orTrz-nci.-' obiac- 
tives in a traditional p.- -.-ar . ' Witn t ^,0 .-•.hi t'r t'>vara?. ; ncr-- 
per tcrrcance oh j ^- 1 vos , t s t r.- crogn . t ; v.- r.;. r s : - > ' r,.-; nog J o r tc-.i ? 
Are CBTE students thoroughly equipped witn a ccanttive trameworK 
to assist thorn ir. incctjng -nc- rformar-rr.^ obj^^r ' 1 

Individuals •■■•-vy nr<-iatly i!i tii^^M- .itv i ! 1 * r. .^r-o'-^itt- wi-.lv. n 
learr.i-:'.; inodt.i-.. . --i--- ; • • • ' ' 

the type of student wno ^-i-^'.^ opvjr atu.; n i i.."!-';.. , i •:: i i.-- 
completion of a CBTE pro-jrain, how .surre-.^sf u.l. i j.^ ti^.e tuaCiier prD- 
fessionally? Is CBTE producing a different type of teacher? V>o 
we now have -.- "ncv; mo--^'.:!" 1 1 i pw-. ■•-■i r.-^ M:.^ d- .i p-<-v.: 
model and ojUiw[j--.J w.. ;.t i; • : .1.'. 



H stablishincj ro tro rn;.inco T .ovv • j_s 

If a student finds chat b.e/she is having difficulty with w\ 
particular learnina packot, iJ^ it feasible to retain hiD/hcr at 
".hat level or should ho/she bo a.lio;v'ed to ;'rogrcss to another 
level and return to tho former level at a later date? Sone 
skill mastery is sequential., but m many arear, learnina^ is r;~t 
necessarily dependent on urc\'io\js sc'?p5. 

Instruction Is Modularized 

Modules which seek in effect to extend individualization m 
instruction often re-uir. in dopersonalization . The amount ot 
time required to develop a module is often so extensive that an 
instructor is left with less time to help the students having 
difficulty with modular instruction. In many circles, tho time 
for development often outweighs the instructional mileage of the 
effort. How manv iearninc- options 'are really cpcn to the student 
Or is he/she passing through a "mill-typo" instruction at his/her 
own rate. Is it realistic to devote so many hours to doveiopinc; 
a module for one group of stuacnts ana then De lacod with oxton- 
sive revisions for the next up? 

Modular instruction on an individual l.:'.cd ba.-;i3 i-oquiro? 
more personnel. Univoii i Lies and coliec-?es currently strapped 
for funds are unable to employ acuiit.Tonal i^taff L-.en\bors fcr 
effective program i:ap: ementation . Ir> it feaf.il.le to expect one 
facultv member operating' m the usual 24 hour day time span to 
realistically meet the needs of twenty indi.vidual studeni-5;? 

Considering the expense involved in developing slide/tapes 
to accomoany modules, are the- universities fiscally prepared to 
make an extensive financial coirjnitment zr a Competency Based 
Teacher Education proqr3:r? 

Student Progre s s at Solf Pe t en.', iv.od ngte 

Adults as well as cbildi-on usv^ally pass throuqh '''platoaus 
and valievs" .of learning r^tu-.-.- ici-.-^ai i st ; ! ly » stuuent, 
regardless of his chronciot?ica] age, would lear- iwore^ effect ivoi^ 
if allowed to progress according to his own internal learning 
clock. Realistically, what arc the implications for the self- 
paced procedure? Vould some students then work so quickly that 
they achieve only a surface r.?presentation of minimum competence 
Would other? orocjrsss b J I •/ t lie.t t.iu-M - iiv rcuia cor. 

ceivably span" a ten-ve«r perio.-.? It a student is certilieu ai; 
competent in 1973, is it reasonable to believe that at the cermi- 
nation of the program (the timing of which is undeterminc:d) 
he/she would still be compcttnt? Most of Vuq participant's 
opposed allowing stuc?.ntn conplei.C' autlio'- ity -i -'^ vau'^ing Uto 
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Many campuses aro priviloqcd to havo tluur own tolcv. ion 
stations. Are these extra facilities suf f iciortU- invV /I 
pa^i:;:? -"^--"ual techniques for inclusion "r.;' l^^:-;:!!:' 

Uso of Competency File 

In many institutions CBTE programs are operatinc^ on .^n 
experimental basis parallel to traditional teacher" rainin" 
programs. Grades of pass/fail in CBTE are trans^atof'S ?ho 
regular aradmg scale. In some instances a i^aT^ tl caC^l^^ad 
as an A. Students involved in the reaulir nro.^r.i .."f 
this approach. The C earned^w -he r?au?^r'^>^ H '"''^'^^^^ 
in essence be equivalent to thl translated Vo?'cb?e!''°""' 

r^lnce accumulated course credits are includor^ • v, 
lar students profile, how does the cIte program X^u.-o ^^hosr^' 
courses to modular complex'-. ion? ^^SJ^a.i ...,a.... .hose 

Were the institutions to .^donz a ar^dL>^a . > . 

pro?Uos°;SulHI 3olSI2?""^ ^^^^ -■'^-Pos^.o stu.^nt 

Concl usio n 

My_ interest is in the future hcca^^o : .... 
going to spend the rest of my life t:-.(.':.\. . 

C. Kri.-oring 

/•..^though it may aprv-ir from tho '^rfn/irM-- , 
the participants were Lnrecoot ive'*to 

.eachcr education program thin was not tho cl^c-, T'-.o' i-irt i cn - 
pants viewed CBTE as a possible answer, hut ... 1 .^XS^ 

ix.ixcsophical Gxpicratior. and extended rcoearc--- i'-'V-c hU-r 
accepr.ancc.. -"■ i^xi^.c 



Where all think aJ.ike, no one thi-: 
much . 
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lencith of time for yvoqwm completion. Torhapi- would bo i)o^^t. 
-{o liiow thc^- student to set up a time chart for hir, own pro.u-an- 
"as the proqram urnqrossod, tho c^tudcnt m oontcronco wit.i his 
advisor, could periodically road3USt tho chai-. The auvisor 
should assist the student m aelmeDtmcj r.-,v^.-u ..xo .i.uc liu.i^-. 
«>ince the advisor has worked with other stuacnus aurin, the 
same pro^ran h.?/she han concei)-uali:'.ed the ap-rrxim^.te tine 
needed for that tvpc of student In roic'ticn r.o -.10 learnm-,: 
"takinq place. Although the quest! cf extcnaea time for pro- 
aran conpletion occupied the i^ajo. j of the time spent on this 
cuestion, other participants who hud exper:-enced so-called com- 
petency based courses, queried the rational., behind the equation- 
less time spent on work equals lewer quality of work. Is it 
within the realm of the competency based philosophy to aock a 
student's grade because, "...he di i not spend as much time on 
hirproiecis ar. others did." Is the instructor so "tune-locked 
that he cannot admit that some students can prccuce extremo.y 
high quality work in threr hours, whcro.s, io.s cn.ttoa maivid- 
uals must slave for hours to produce work or equivalent quality; 

One of the participants 'had helped in tnc .ioveioi^ir.cnt ui! 
comnetencv based nodules in science educatxv.n. lie conunontco tnat 
SSen a student came to hin for the post-assos.".n.MU- only w-^cks 
after receiving a module designed to last ar- . nt.re semester, 
?olt that perhips the module was inadoqual.e .u:n no. enough worK^ 

had been included. Arc prorossors :^r. ms-c-....- ic an cx..o.iq... 

student oresents more of a threat than an oppui ..unity to .u 
develop Ihe intellectual abilities of a fellow l:unan being .> 

rt i 1 i zation of Varied Instructional Technic;ue^ 
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Just how much variety ey.iJ5t:=i ir. traiain; ••-..i-eriaxs? Au..io- 
v^s^-al, printed matter, and field experience:, -.ere tne tnree ^ 
main approaches utilised by traditional nroar w,.- . Are ^ 
the samo techniques empicyed oy Cx3.L. I-.. .... '^^l:^' ' 

t-f-- on.- of quality and aoprcpr lateness of :;. j L ■:■ zc.xs .0 w.... 

learning situation? P^-rnaps the comp-toncy :;as approacn 
utilize- more eLTectively tho wide r.incjo ot .• . . als a\ ui . n . it . 
Und;?g?aduate students ha-.c usuaUy dct-.r..: .k-: .^.^ i.oao oy wn u:r, 
thev learn no.t: offoctively. CBTE affords th..; t.no opport.unitx 
to select the method best suited to their ne.d^. . In most c.sr;. 
a sludent is offered a variety of means to receive the cocTnitive 
data This can be either a film. attendin9 a L.cture, printed 
latlW, or slWtapos presentations. Utilir. V^-^^^^"^ 
i n^-er^'a for tho sak^- of audio-va sua ■ iv.:icerialb J ^- a 
nossrnle ;!t?ail lor CEVi:. The tendency rai^hi. io to "grab" any 
^hing audio-v?sual and use it without first screening the quality 
could newly devised slide/tapes become obsolete resulting in a 
modern day version of the profe-.sor sheave of yellowed Iccluv. 
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